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Elements of Fiction


  
  The Formal Elements of Fiction
 Active reading involves reading a text and analyzing its features to determine its potential meanings. A common approach to analyzing short fiction is to focus on five basic elements: plot , character , setting ,conflict , and theme .
 The plot of a work of fiction is the series of events and character actions that relate to the central conflict. A character is a person, or perhaps an animal, who participates in the action of the story. The settingof a piece of fiction is the time and place in which the events happen, including the landscape, scenery, buildings, seasons, or weather. The conflict is a struggle between two people or things in a short story. The main character is usually on one side of the central conflict. The theme is the central idea or issue conveyed by the story. These five basic elements combine to form what might be called the overallnarrative of story. In the next section, we will discuss the narrative arc of fiction in more detail.
 Below are the formal elements of fiction and questions that will help you to read texts actively.
 Questions for Active Reading:
 Plot
 	How does the text present the passing of time?
	Does it present time in a chronological way?
	Or does it present the event in a non-chronological way?
	What verb tenses are used? (i.e. past, present, future)

  Character
 	How are the characters described?
	Do the characters talk in unique or peculiar ways?
	Are the names of the characters important or meaningful?
	What kind of conflicts emerge between the characters?

  Setting
 	When and where does the story seem to take place?
	Is there anything important or meaningful in regards to the time of day or time of year the story seems to take place?
	Is there any significance to the atmospheric, environmental, or weather events that take place?

  Conflict
 	What problem or issue serves as the story’s focus?
	Is the conflict an explicit one between the story’s characters?
	Or is there a larger question or concern that is implied through the story’s narration?

  Theme
 	What is the relationship between the title of the story and the text?
	What main issue or idea does the story address? (1)

   
  Narrative Arc
 The narrative arc — or dramatic structure — of a story may be divided into several phases of development. One traditional method of the analysis of fiction involves identifying five major stages of the development of the plot. The five major stages are known as the exposition (or introduction), the rising action (sometimes referred to as complicating action), the climax (or turning point), the falling action , and the denouement (or resolution).
 [image: The narrative arc as described in the text.]The narrative arcFSCJ | licensed under CC-BY 4.0  The exposition of a story introduces characters’ backstory and key information about the setting. With this foundation laid, the dramatic tension then builds, thus creating the rising action of the story through a series of related events that complicate and exacerbate the major conflicts of the story. The turning point of the story occurs at the climax that typically changes the main character’s fate or reveals how the conflict will move toward resolution, either favorably or perhaps tragically. The falling action works to unravel the tension at the core of the major conflict or conflicts in the story and between the characters, although it may include one last twist that impacts the resolution of events. Denouement is derived from the Old French word desnouer (“to untie”); the term suggests that the knot of conflict generating the tension in the story at last is loosened. Of course, not every aspect of the conflict may be resolved or may be resolved to the satisfaction of the reader. Indeed, in some stories, the author may intend that the reader should be left to weigh the validity or even the morality of further outcomes.
 While these five stages of dramatic structure are very helpful in analyzing fiction, they can be applied too strictly making a story seem like one linear series of events in straight chronological order. Some of the most engaging and well-crafted works of fiction break or interrupt the linear structure of events, perhaps through the manipulation of time (as in the use of flashback or flash forward ) or through the inclusion of an extended interior monologue (a digression into the interior thoughts, memories, and/or feelings of a particular character). Therefore, readers should be careful not to simplify the plot of a story into an ordered, numerical list of events.
 The terms protagonist (main character, or hero/heroine) and antagonist (anti-hero/ine) can be helpful in highlighting the roles of the major characters in a story. The story also may unfold through a particularpoint-of-view , or even through alternating points-of-view. The two most utilized narrative perspectives to consider are first-person point-of-view where the protagonist narrates the story from the voice of “I,” and third-person point-of-view , or omniscient point-of-view, where the narrative refers to each character as “he,” “she,” or “it” thus offering a more distanced perspective on events.
 Readers may be persuaded, or not, of a narrative’s credibility through point-of-view(s) and/or the presentation of the persona of the narrator (if there is one). A persona is the role that one assumes or displays in public; in literature, it is the presented face or speaking voice of a character. Credibility is the quality of being believed, convincing, or trustworthy. When the credibility of a text is called into question, perhaps as a result of conflicting accounts of events, or detected bias in a point-of-view, the text is said to have an unreliable narrator . Sometimes authors choose to intentionally create an unreliable narrator either to raise suspense, obscure their own position on a subject, or as a means of critiquing a particular cultural or social perspective.
 Additionally, to analyze a short story more closely, as in poetry, students may also pay attention to the use of figurative language . Figurative language, such as the use of imagery and symbol can be especially significant in fiction. What brings value to one’s analysis is the critical thought that prioritizes which of these many formal elements is most significant to communicating the meaning of the story and connects how these formal elements work together to form the unique whole of a given fictional work. (1)
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Introduction


  
  Module 2 – Responding to Fiction

  Module Introduction
 Introduction
 Perhaps you have heard the expression, “Everybody loves a good story.” Reading fiction is widely thought to be for the purpose of enjoyment. In fact, that is why some people were skeptical of fiction (novels in particular) when it began to rise in popularity in the 18th century. It was feared that reading and enjoying literature based on the imagination – even fantasy – might corrupt the moral reasoning of the audience, although these fears did not significantly dampen the growth and popularity of the genre. In addition to providing entertainment, reading fiction is a particularly effective way of developing complex reasoning and active reading skills that can be applied to numerous other professional and academic pursuits.
 The selection of fiction included in this module is not intended to represent a comprehensive survey of every major time period, literary style, or culture. Instead, the works of fiction included in this module were selected because of their unique narrative complexity. Adding to our close reading skills, we will aim to deepen our analysis more actively consider how an understanding of the formal elements of fiction can help us to analyze and interpret literary texts. This module will focus on works of short fiction by Edgar Allan Poe, Franz Kafka, and William Faulkner. The genre of fiction includes of course much longer works than short stories. Novels (full-length books) and novellas (shorter books that are still longer than a short story) have played a major role in the development of the genre. For the purposes of introductory study, however, this module focuses on short fiction, or the short story. 1
  Course Learning Outcomes
 This module addresses the following Course Learning Outcomes listed in the Syllabus for this course:
 	Demonstrate proficiency in critical thinking
	Interpret and evaluate cultural artifacts and/or their contexts for significance
	Understand basic literary elements of specific genres: short story, poetry, and drama
	Analyze and evaluate selected works of literature in classroom or online settings
	Analyze and evaluate both in class discussions (whether face-to-face or electronic) and in class writing, selected works of literature
	Demonstrate and understand how literature is relevant to their personal, social, and historical awareness 1

  Module Objectives
 Upon completion of this module, the student will be able to:
 	Describe the general history of the development of literary genres
	Recognize literary elements and formal structures of fiction
	Describe themes and major ideas of selected short fiction Interpret selected short fiction for meaning and significance
	Analyze fiction in writing
	Develop a literary analysis of a specific short story 1

  Readings and Resources
 	Read: Learning Object: Fiction and Active Reading (1) (see below)
	Read: Module 2 Readings (Attached above Module_02.pdf . You will need Adobe Acrobat Reader to access this file)

  Optional Further Reading
 	Eaglestone, Robert. Contemporary Fiction: A Very Short Introduction . Oxford: OUP, 2013.
	Eagleton, Terry. Literary Theory: An Introduction. Malden: John Wiley & Sons, 2011.
	Vonnegut, Kurt. Slaughterhouse-Five: A Novel . New York: Random House Publishing Group, 2009.
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Importance of the Harlem Renaissance


  
  Why was the Harlem Renaissance important?

  The Harlem Renaissance was important because, aside from the limited role that a few prominent individuals occupied in public life, the voices of African Americans were largely absent from the cultural and political life of America. Writers like Alain Locke maintained that it was necessary for African Americans to demonstrate through their artistic endeavors a shared human experience that transcended racial boundaries. In the 1920s and 30s, America remained a deeply segregated society, even in the more urbanized areas of the Northeast.

  It is important to note that although the right to vote was granted to African Americans through the Fifteenth Amendment in 1870, in the South and elsewhere, there was still widespread violence and intimidation which was aimed at disenfranchising black voters. Arguably the political consequences of the Harlem Renaissance were not even apparent until the emergence of the Civil Rights movement in the 1960s, which is also when there became a renewed scholarly interest in the works of these authors. It would take many more years for the work of Harlem Renaissance writers to become incorporated into literature courses across the country.

  By narrating the experiences of African Americans, and by producing a lively literary and artistic movement, the Harlem Renaissance demonstrated the undeniable role that African Americans have played in the formation of America’s cultural landscape. But most importantly, hearing the voices of black writers is crucial for understanding the truth of their struggle for the fundamental freedoms that presumably define American life. Speaking of the importance of music in expressing the truth of black experiences of oppression, Anthony Pinn claims that “this struggle is known by and through the body, in the ways in which bodies occupy time and space, and chronicled in a variety of forms including musical production.” Moreover, Edward Hirsch suggests that like music, poetry “calls us deeply to each other.” The creative power of the voice contends with dehumanizing power of institutionalized racism and oppression. (1)

  
    Sometimes I Feel Like a Motherless Child
  

  Listen carefully to the emotive quality of the voices singing the spiritual:

  
    (46)
  

  
    [image: Words and musical notes to 'Motherless Child']
    “Sometimes I Feel Like a Motherless Child” (notated music) by G. Ricordi.Library of Congress Music Division is in the Public Domain, CC0
  
  




  
  






2
I Need Help


  
  
    [image: icon of two dialog boxes; one asking a question the other showing an elipsis]
  

  Need more information about this course? Have questions about faculty resources? Can’t find what you’re looking for? Experiencing technical difficulties?

  We’re here to help! Contact oer@achievingthedream.org for support.
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The Importance of Tragedy


  
  The Importance of Tragedy
 [image: A contemporary photograph of a panoramic view of the ancient Greek theatre in Taormina, Sicily, Italy.]A panoramic view of the ancient Greek theatre in Taormina, Sicily, Italy in 2009“Greek Taormina Theatre (Sicily-2009a)” by Bart Hiddink is licensed under CC BY 4.0  It is important to note that the dramatic performances of the ancient Greek theater were part of the annual religious and civic celebration known as the City Dionysia â€” an annual festival in Athens, commemorating Dionysus, the god of wine, fertility, and ritual madness. The theatrical performances were the central focus of the festival and included two major types of drama: tragedy and comedy (also known as satyr plays). Although it is difficult to tell when tragic drama first emerged, many scholars suggest that it was formally introduced by the actor Thespis in 533 BCE. The word tragedy comes from the ancient Greek word tragodia , which literally translates as â€œgoat song.â€� This is important because scholars have speculated that tragic drama, as a religious ritual, originated in the sacrificial killing of a goat, or scapegoat. The song may have functioned as a kind of prayer, as well as a commemoration of the life of the sacrificial animal. Once again, we can see that like poetry, tragic drama has its origins in musical composition and performance.
 The ancient Greek philosopher Aristotle (384â€“l322 BCE) provided one of the earliest accounts of the formal elements of tragic drama in his treatise entitled Poetics . According to Aristotle, tragedies involved a main character of high social standing falling out of favor or perpetrating his or her own demise through hubris (excessive pride or self-conceit, in Greek tragedy often in defiance of the gods) or a tragic flaw that leads to a substantial error in judgment (what the Greekâ€™s called hamartia ). Most importantly, the suffering of the tragic figure provoked strong feelings of both pity and fear on the part of the audience. The notion of the tragic scapegoat, then, relates to the role of the sacrificial animal in ancient religious rituals of sacrifice. According to Aristotle, when the dramatic performance reaches its resolution, the audience experiences a therapeutic release of these feelings of pity and fear. He termed this therapeutic aspect of tragedy catharsis . Many scholars maintain the theater continues to serve this therapeutic function today.
 In the media, the word â€œtragedyâ€� is commonly used to describe accidents, natural disasters, and even acts of seemingly random violence. Is there any relationship between this common use of the word tragedy and tragedy as a dramatic form? Theatrical performances in ancient Greece were not simply, or even primarily, for the purposes of entertainment. Tragic drama provided the audience with an opportunity to reflect on its own social, political, and religious values. Likewise, whenever so-called â€œtragicâ€� events occur in our contemporary world, they often lead us to ask searching questions about the nature of our society, the possibility of justice, and perhaps they even cause us to reflect upon our own mortality. In works of ancient Greek tragedy, there is always a chorus , a group of actors who sing and provide commentary on the action taking place in the play. The chorus serves as kind of substitute for the audience and often express ideas or opinions that both reflect and also guide the interpretations of the audience.
 The dramatic readings in this module consist of one work of ancient Greek tragedy, Antigone by Sophocles, and two plays from the early 20 th century. Antigone will provide a vivid portrayal of the lasting literary, as well social and political importance of tragedy and the idea of the tragic in everyday life. The one-act plays in this module provide an opportunity to explore how dramatic works continue to provide a unique space for dealing with the challenges and complexities of human life. Recalling our discussion of metaphors, it can be argued that the theater provides its audience with a metaphorical space for making sense of the darkest and often most difficult aspects of human life. (1)
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Introduction


  
  Module 3 – The Art of Poetry

  Module Introduction
 Introduction
 A key skill to develop in reading literature is the ability to perform what is known as a “close reading.” Beyond reading for basic understanding of the main ideas, “close reading” demands attention to detail and an appreciation for how a piece of writing is constructed. Upon completing a “close reading,” you will be able to answer not only the more obvious “what” questions
 	“What was that poem about?”
	“What does it mean?”

 You also will be able to answer the more complex “how” questions …
 	“How did the writer use language in a unique or challenging way?”
	“How does the reader respond to the writer’s unique use of language?”

 and more challenging “why” questions, such as
 	“Why did the writer use that metaphor?” and
	“Why did the author risk confusing the reader with ambiguous language?”

 An effective way to practice close reading is to focus our attention on the precise use of language and the structure of a poem. Perhaps you may feel less experienced or less confident in reading poetry in comparison to reading a short story. (Or perhaps you are very experienced and can help guide your classmates.) Wherever you are on the spectrum of novice to expert, learning to actively read poetry will ensure that whatever genre we read we will have the skill set to notice detail, appreciate the use of language, and to discern subtlety in literary craftsmanship.
 This module contains a variety of types of poetry from different time periods and different literary traditions. The selections are not meant to be inclusive of every tradition of poetry; rather, these poems offer good opportunities to practice active reading and complex reasoning skills and to build a strong foundation in “close reading” that will serve us well for the duration of the course. 1
 Course Learning Outcomes
 This module addresses the following Course Learning Outcomes listed in the Syllabus for this course:
 	Demonstrate proficiency in critical thinking
	Recognize the relationships between cultural expressions and their contexts
	Understand cultural expressions
	Interpret and evaluate cultural artifacts and/or their contexts for significance
	Understand basic literary elements of specific genres: short story, poetry, and drama
	Analyze and evaluate selected works of literature in classroom or online settings
	Analyze and evaluate both in class discussions (whether face-to-face or electronic) and in class writing, selected works of literature
	Demonstrate and understand how literature is relevant to their personal, social, and historical awareness 1

  Module Objectives
 Upon completion of this module, the student will be able to:
 	Recognize literary elements and formal structures of poetry
	Describe themes and major ideas of selected poems
	Interpret selected poems for meaning and significance
	Analyze poetry in writing
	Develop a full-length analysis of a specific poem 1

  Readings and Resources
 	Read: Learning Object: The Art of Poetry (1)
	Read: Module 3 Readings (Attached above Module_03.pdf . You will need Adobe Acrobat Reader to access this file)
	Listen: “Ode to the West Wind” by Percy Bysshe Shelley ( LibriVox (14) recording)
	Listen: “Sonnet 19” by John Milton ( LibriVox (16) recording)

  Optional Further Reading
 	Hirsch, Edward. How to Read a Poem: And Fall in Love with Poetry . New York: Harcourt Brace & Company, 1999.
	Ong, Walter J. Orality and Literacy: The Technologizing of the Word . London; New York: Routledge, 1982.
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Module 2 Assessments


  
  Discussion Board
 Directions: Choose this link to access Module 2 Discussion: Kafka’s Dark Sayings: Interpreting the Parable of “Before the Law” .
 Franz Kafka’s short story “Before the Law” (see Module 2 Readings and LibriVox (6) recording) was first published in a Jewish magazine in 1915. It was later included in his novel, The Trial which was published after his death in 1925. “Before the Law” has traditionally been interpreted by scholars as a parable. The word parable comes from the Greek word parabolē, which means side throwing or comparison, and thus a parable is a short story, like a fable, which presumably teaches a moral or lesson in the form of an extended analogy. Parables are often associated with the Hebrew Bible as well as the New Testament. In Hebrew, the word for parable can also be translated as a “dark saying.” This translation suggests that the meaning of a moral of parable is not always immediately clear to the reader. After reading Kafka’s “Before the Law,” offer your own interpretation of the parable’s meaning. What moral or lesson does it seem to be offering? How do you interpret the story’s main conflict and the characters involved in it?
 Submission: Reply to at least two other students, aiming to notice patterns, commonalities and interesting differences in our learning community. All posts should be written in complete sentences and are expected to meet the standards for college-level writing. Original posts should be at least five sentences in length; replies should be at least three sentences in length.
 Grading: This discussion is worth 20 points toward your final grade and will be graded using the Discussion Rubric. Please use it as a guide toward successful completion of this discussion 1 .
 
  Course Journal: Journal 2 – Exploring Narrative Perspective in Poe’s “A Descent into the Mailström”
 Directions: Choose this link to access Journal 2: Exploring Narrative Perspective in Poe’s “A Descent into the Maelström” .
 Read the text and listen along to the audio recording of Edgar Allan Poe’s short story “A Descent into the Maelström.” The LibriVox (8) audio recording features a brief and informative biography of Poe. This enigmatic story describes the experience of a sailor’s escape from a whirlpool. It is constructed as a story within in a story features a complex narrative perspective. In this journal entry, you will reflect upon the story’s use of differing narrative perspectives.
 	How many narrators or voices are present within the story?
	What skill ultimately enables the sailor to escape the whirlpool?
	What relationship does the story’s title have to its approach to narrative perspective?
	Finally, can you connect this story’s narrative style to another work of fiction, such as another book, film, television show, or perhaps even a song?

 Submission: To submit your entry, choose the link titled, Journal 2, above. Choose the “Create Journal Entry” button and complete your entry using the text editor box. Include hyperlinks to relevant texts, videos, or images. Also consider embedding images or videos in your entry to make it more interactive. Be sure to give your entry a title and complete your submission by choosing the “Submit” button at the bottom of the screen.
 Grading: This assignment is worth 10 points and will be graded using the Journal Rubric. Please use it as a guide toward successful completion of this assignment. 1
 
  Course Assignment: Essay 2 – Literary Analysis
 Directions: In this essay, you will write an 800 – 1000 word literary analysis of William Faulkner’s short story, “A Rose for Emily” in the Module 2 Readings. Using the formal elements of fiction described in the learning object for this module, identify an interpretive challenge in this story – some aspect of the story that begs the question, “What does this mean?” If you have difficulty identifying or describing an interpretive challenge for the story, consult the list of questions that correspond to each element of fiction in the Questions for Active Reading diagram (see tab 4 of the Module 2 Learning Unit).
 In order to provide a detailed and well-supported answer to your interpretive challenge, in your essay you must refer to each other elements of fiction in the story. For example, if you choose to describe the story’s main theme, your essay must also examine aspects of the story’s plot, characters, setting, and conflict.
 Submission: Post the assignment using the Essay 2: L iterary Analysis link above. Use the “Browse My Computer” button in the Attach File area to attach your document. Be sure to complete your submission by choosing the “Submit” button at the bottom of the screen.
 Grading: This assignment is worth 80 points and will be graded using the Essay rubric. Please use it as a guide to successful completion of this assignment 1 .
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Module 4 Assessments


  
  Discussion Board
 Directions: Choose this link to access Module 4 Discussion: Justice in Tragedy.
 Read (see Module 4 Readings) and listen (see the link in Module 4 Introduction) to the performance of Antigone by Sophocles. The character of Antigone has been considered by many scholars to be an early example of feminist hero due to her steadfast commitment to the justness of her cause. However, like all tragic figures, she possess her own tragic flaw. Likewise, Creon has often been interpreted as kind of totalitarian dictator who disregards the will of his people in order to assert his own strength and political. Nevertheless, in some respects, Creon’s resistance to honoring Polyneices, who he deems a kind of terrorist, is not very different from the way that contemporary society treats so-called enemies of the state.
 Choosing either Antigone or Creon, discuss how this character presents the idea of justice. What arguments or reasons does the character employ to justify his or her actions? Describe a contemporary situation which you feel reflects this character’s approach to justice.
 Submission: Reply to at least two other students, aiming to notice patterns, commonalities and interesting differences in our learning community. All posts should be written in complete sentences and are expected to meet the standards for college-level writing. Original posts should be at least five sentences in length; replies should be at least three sentences in length.
 Grading: This discussion is worth 20 points toward your final grade and will be graded using the Discussion Rubric. Please use it as a guide toward successful completion of this discussion 1 .
 
  Course Journal: Tragedy and History
 Directions: Choose this link to access Journal 4: Tragedy and History.
 In this journal entry, you will explore the historical context for John Millington Synge’s Riders to the Sea. In his 1911 introduction to the play, an American writer named Edward J. O’Brien suggests that Maurya’s suffering is a virtue: “It is their virtue in life to be lonely, and none but the lonely man in tragedy may be great. He dies, and then it is the virtue in life of the women mothers and wives and sisters to be great in their loneliness, great as Maurya, the stricken mother, is great in her final word.” Using the idea of tragedy to describe actual suffering sometimes suggests that there is something noble and mysterious about the difficulties people face. The word tragedy may even suggest that some larger or uncontrollable force, much like the sea, may be the ultimate source of the suffering.
 However, historical studies of Ireland in the mid to late 19th century reveal that many Irish people were driven from their farmlands to the less fertile lands along the coast after the Great Famine (1845 – 1852). Fishing was not a primary occupation for most of the people displaced to the coast, and in contrast to farming, it proved be a much more dangerous way of acquiring food and money. Synge’s family, however, belonged to the wealthier, landowning class in Ireland. The very same class of people who were largely responsible for the evictions that took place during the Great Famine. Begin your research by reading a short entry on Riders to the Sea in The Encyclopedia of Americana from 1920. Next, your Module 4 Readings document includes a few pages of Richard Barry O’Brien’s account of the evictions in his book,Fifty Years of Concessions to Ireland (1883). Compare his account to a report given by the Liberal Union of Ireland in The Plan of Campaign (1892) on pages 36 – 37. This reading is also included in the Module 4 Readings.
 Finally, on your own, find three sources of information about the Great Famine or the Irish Potato Famine, as it is commonly referred to in America. These sources can include other artistic works such as songs, paintings, or documentary films. Explain how this historical context helps to provide a better understanding of Synge’s play. Do you think Synge’s play sheds more light on the socio-economic factors surrounding the difficult lives of the people of Aran, or does the playwright tend to romanticize or idealize their suffering?
 Submission: To submit your entry, choose the link titled, Journal 3, above. Choose the “Create Journal Entry” button and complete your entry using the text editor box. Include hyperlinks to relevant texts, videos, or images. Also consider embedding images or videos in your entry to make it more interactive. Be sure to give your entry a title and complete your submission by choosing the “Submit” button at the bottom of the screen.
 Grading: This assignment is worth 10 points and will be graded using the Journal Rubric. Please use it as a guide toward successful completion of this assignment 1 .
 
  Course Assignment: Interpreting Tragic Drama
 Directions: In this module, we have briefly discussed Aristotle’s assertion that tragedy’s primary purpose is to provide the audience with an experience of catharsis. According to his account, by witnessing the suffering of the tragic figure, the audience is purged of its feelings of pity and fear – as a result, they leave the dramatic performance feeling energized and also curiously relieved of anxiety. However, we have read one work of ancient Greek tragedy that seems to complicate this view. In Antigone , we are presented with a strong female protagonist whose commitment to a higher form of love and justice challenges the audience to gain any satisfaction from her suffering. Similarly, Susan Glaspell’s one-act play, Trifles , focuses on a conflict between competing notions of justice. Once again, it is the female protagonist and her companions who come into conflict with a male dominated society.
 In this essay, you will consider whether or not it is appropriate to interpret this play as a work of tragic drama. After reading Part XIII of Aristotle’s Poetics , in which he offers his definition of an ideal tragedy, explain whether or not Trifles ought to be considered a tragedy.
 	Does Mrs. Wright possess a tragic flaw, or like Antigone, is it possible that she does not fit easily into Aristotle’s definition of tragedy?
	Finally, does Glaspell’s play offer its audience an experience of catharsis?

 Submission: Post the assignment using the Essay 4: Interpreting Tragic Drama link above. Use the “Browse My Computer” button in the Attach File area to attach your document. Be sure to complete your submission by choosing the “Submit” button at the bottom of the screen.
 Grading: This assignment is worth 80 points and will be graded using the Essay rubric. Please use it as a guide to successful completion of this assignment 1 .
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Approaches to Literary Analysis


  
  Approaches to Literary Analysis
 Since the 1960s, a number of schools or approaches to literary analysis have emerged in the academy. Some of the sources you discover may seem to obviously derive from one of the following traditions. Others may be indirectly influenced by one or more of these approaches:
 Formalist
 Formalist, or New Critic, analysis prioritizes close reading based solely on the text itself, its language, structure, symbols, and themes, and eschews interpretation based on the influence of outside information (such as personal history of the author, for example).
  New Historicist
 New Historicist analysis values the particulars of the time period and location in which the author created the text, as well as any influencing circumstances of the author’s life.
  Psychoanalytic
 Psychoanalytic, or psycholinguistic, analysis emphasizes the interpretation of characters’ mental and emotional states, narrative point-of-view, the unconscious potency of symbol and imagery, and/or the psychological implications of linguistic pattern, tone, and word usage.
  Feminist
 Feminist analysis examines the text through the lens of women’s experience and may also consider factors in the publishing or critical reception of the work when influenced by gender norms.
  Marxist
 Marxist analysis addresses the text as a material product of the society from which it emerged, with particular attention to socio-economic issues.
  Queer
 Queer analysis reads the text with strong consideration of “queer” identity and/or “queering” of characters, actions, and/or speech; for example, the cross-dressing and gender switching that occurs in some of Shakespeare’s plays can take on more significance than mere dramatic convention.
  Reader-Response
 Reader-Response analysis seeks to reveal the activity of the reader as contributing to — even completing — the meaning of the text by applying his or her own experiences, perspectives and cultural values; this approach is not done personally, but in consideration of “the reader” as a type or a social category.
  Today, many literary scholars engage in the practice of intersectionality , that is the attention to the complexity of how cultural views and traditions often fall into more than one category. For example, while we might gain a great deal by interpreting a short story through a psychoanalytic lens, focusing only on this approach may foreclose the possibilities for our analysis to become as deeply grounded in formalist analysis, or may offer only a passing look at historical issues.
 Analytical writers should not base their essays on a particular approach simply for the sake of following that school of thought, but rather to further their understanding of, and appreciation for, the literature in question, as well as the clarity of the interpretation offered. Often hybrid approaches, approaches than combine aspects of two or more of these analytical traditions, are very successful, so long as the thesis remains focused and the support specific and well-documented. As ever, consult with your professor about the specifics of your analytical project and the particular expectations he or she may have for a given assignment. (1)
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Discovering and Documenting Sources


  
  Discovering Sources
 Through your institution’s library you can gain access to a wide range of academic sources for literature and the humanities. Be sure to search for sources through your library’s website. This is important because your ability to access the full range of resources available in the databases depends upon you being recognized as a paying student at the college. Your library can provide detailed advice and tutorials for effectively locating resources for your research topic. Below, we will discuss, very generally, the main types of sources that you will encounter as you begin exploring your topic.
 Types of Sources
 Researchers may encounter three general types of sources: primary , secondary and tertiary .
 Tertiary sources
 Sources that collect, summarize, and/or consolidate information from other sources into a more basic format, such as in an almanac or an encyclopedia, are considered tertiary sources. Tertiary sources are useful reference guides, particularly to confirm factual information; however, they often do not satisfy the aims of including “outside sources” in literary research. For example, if a professor asks for “three outside sources” and you want to use the Encyclopedia Britannica as a source on World War II, it would be acceptable to incorporate it as support and document it; however, it probably is not adding much scholarship to your analysis. To put it another way, if it is important to include a tertiary source in your analytical writing, consider that an additional source beyond the minimum number required. An exception to this advice would be if your desired tertiary source is providing collected statistical information (such as socio-economic demographics) that would be difficult to document otherwise. (1)
  Secondary sources
 These sources are published writing that discusses or draws upon material originally presented elsewhere with the benefit of hindsight, include journal articles, criticism, biographies, and textbooks. These sources are especially helpful in constructing an analysis of a particular literary work because they offer insight into established scholarly opinions. One of the goals in incorporating secondary sources into your own analysis is to demonstrate that you are able to place yourself in conversations with intermediate to advanced ideas on a subject.
  Primary sources
 The selected readings in this course are primary sources , for they are original material that may be used as direct evidence in discussing and analyzing a culture and its history. Primary sources include formal documents, such as essays and other published literature, yet may also be less polished writing such as letters and diaries, or more mass produced texts like newspaper advertisements, political pamphlets, and event brochures. Visual artifacts such as paintings, photographs, and other art forms also are considered to be primary sources if they are the original creations. The advantage of a primary source is its direct connection to the time period.
   
  Documenting Sources
 All sources must be accurately referenced in analytical writing using a proper citation . A citation is a quotation from, or reference to, a book, article, or other source material that is formally documented. Professional organizations such as the Modern Language Association (MLA) and the American Psychological Association (APA) have developed formal systems to document references when writing. Literary Studies is governed by the Modern Language Association (MLA) , a body of professionals including academics from the disciplines of English, Humanities, and Foreign Languages. The vast majority of literary scholarship is written according to MLA Style, the citation guide of the Modern Language Association. (Exceptions might be an article in an education journal that uses APA, for example.) Students always should confirm with their instructors which method of citation is preferred or required for each specific course and write accordingly. Print and online manuals for all major citation guides also are available through your institution’s library or writing center. There are a number of MLA guides available online. The exact details and format required varies slightly for each type of source, whether a book, an article, a film, a website, or an online video. Do not guess . Use the reference guides available to you — and double-check your work.
 Incorporating Quotations
 Incorporating a quotation may be accomplished directly through the use of exact phrasing, clearly punctuated with quotation marks and documented, or indirectly through paraphrase. Instances of paraphrase cannot use the original language of the source (or the use of direct quotation would be the better choice), but must be documented as the idea has been borrowed.
 Beyond the grammatical and punctuation requirements, the importance of working with quotations is to do more than simply quote a source. To fully develop analysis, explaining the connection of a quotation or reference to your focus, as well as commenting upon it in your own words, is key to demonstrating that your analysis is an example of mature writing. That means do not simply “parachute” a quotation or reference it without introduction. Nor should you dramatically insert an important quotation or reference at the end of one paragraph and assume that is speaks for itself; take the time to explain and develop how it is significant. (1)
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  Literature’s forms and parts
 This course will explore three main categories or genres of literature — fiction, poetry, and drama. For each one of these genres of literature, there are numerous subgenres , which consist of different styles or approaches to writing stories, composing poems, and performing dramas. Although these genres all differ from one another in significant ways, the general approaches to reading and interpreting that we will develop in this course can be somewhat easily be applied from one genre to another.
 Most works of literature may be understood to be composed of three major aspects: content , form , and context . Taking an active approach to reading means focusing on the relationship between these three major aspects of a literary work. While at first it can be difficult to analyze the content, form, and context of a text simultaneously, learning to break down these key aspects and focus on them one at a time will help develop your abilities to think critically and write specifically about literature. Over time, as you become more comfortable and confident with the tasks of analysis, you will be able to see how each of these key aspects are interconnected and work together to create sophisticated works of literature. (1)
 Content
 Content includes the themes, ideas, and the subject matter of a specific poem, story, or play. (1)
  Form
 Form is a broad term that encompasses all the specific literary or rhetorical elements that make up how a poem, story, or play is written. Examples include sentence-level literary devices with which you may already be familiar, such as metaphor, simile or personification. But form also includes the overall structure and style of a work, such as whether a poem is written in a specific pattern, as in a sonnet, or whether a story is narrated from a specific point of view, such as the first-person perspective.
 There are seemingly innumerable literary and rhetorical devices, which vary slightly depending on the genre of literature. Later modules in the course will enumerate some of the most useful literary devices for each genre, but broadly, analyzing the form of a literary work means analyzing the structure and the use of language. Increasing your understanding of different types of literary structures, literary devices, and rhetorical strategies can become a very useful toolkit for writing effective analyses. (1)
  Context
 Every work of literature was created in a specific historical and literary context . Likewise, almost all literary works will refer to elements of other literary works. Analyzing how the literary, social, and cultural dynamics of that specific context may have influenced the writing of the literary work — or perhaps how it was published and received in its time — adds another important layer of understanding. However, interpretations of literary texts also change over time as the expectations and values of readers change. Further consideration of the context may benefit from targeted analysis of the audience . As a reader, you are also a crucial member of any text’s audience. (1)
  
  Close reading
 To conclude, let’s take a close look at a short poem by the British poet John Keats. In this poem, the poet reflects upon the transformative experience of reading the epic poetry of Homer translated into English by the playwright George Chapman. In contrast to other popular translations of Homer’s work, the translation by Chapman was instantly more relatable for Keats due to its less formal tone and more lively style of writing.
 First listen to the recording of the poem, and then read it a second time on your own. Perhaps do some research to look up the definitions of any unfamiliar words. (1)
 “On First Looking into Chapman’s Homer”
Much have I travell’d in the realms of gold, And many goodly states and kingdoms seen; Round many western islands have I been Which bards in fealty to Apollo hold. Oft of one wide expanse had I been told That deep-browed Homer ruled as his demesne; Yet did I never breathe its pure serene Till I heard Chapman speak out loud and bold: Then felt I like some watcher of the skies When a new planet swims into his ken; Or like stout Cortez when with eagle eyes He star’d at the Pacific — and all his men Look’d at each other with a wild surmise — Silent, upon a peak in Darien. (2)

 The poem contains a number of implied and explicit metaphors. Try to identify some on your own, and then click on the words below to view the completed metaphors. (1)
 Click on the missing word in each sentence below to reveal the answer
 Reading is __________
 A poem is __________
 Poetry __________
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  Module 1 – The Reader and the Text

  Module Introduction
 Introduction
 Literature in the Humanities is an introduction to the study of the characteristics, conventions, and socio-historical contexts of the major literary forms, including the analysis and interpretation of literary elements and devices, and the application of literary theory and criticism. This course is designed to encourage a deep appreciation of literature, hone critical thinking skills, and to illustrate the importance of literature as an expression of the human cultural experience.
 LIT2000, as well as all Humanities General Education courses, approaches the concept of culture as a system of meanings allowing groups and individuals to give significance to the world and mediate their relationships with each other and their known universe. Humanities courses are distinguished from traditional Liberal Arts disciplines through an emphasis on interdisciplinarity and comparative cultural contexts. Through these approaches to cultural texts and artifacts, the humanities attempt to investigate, contest, analyze, and synthesize the phenomena of human agency and subjectivity both within and between cultures. By pursuing these forms of inquiry we may better understand our world and our places within it. 1
  Course Learning Outcomes
 This module addresses the following Course Learning Outcomes listed in the Syllabus for this course:
 	Demonstrate proficiency in critical thinking
	Understand cultural expressions
	Interpret and evaluate cultural artifacts and/or their contexts for significance
	Understand basic literary elements of specific genres: short story, poetry, and drama
	Analyze and evaluate selected works of literature in classroom or online settings
	Analyze and evaluate both in class discussions (whether face-to-face or electronic) and in class writing, selected works of literature
	Demonstrate and understand how literature is relevant to their personal, social, and historical awareness 1

  Module Objectives
 Upon completion of this module, the student will be able to:
 	Discuss the purpose of literature
	Idenitfy metaphors and explain their role in literature
	Evaluate their own prior relationaship with reading and literature 1

  Readings and Resources
 	Read: Learning Unit – The Reader, the Text, and the World 1 (below)
	Read: Module 1 Readings (Link to Module_01.pdf . You will need Adobe Acrobat Reader to access this file) 1

  Optional Further Reading
 	Baldwin, James. “Letter from a Region in My Mind.” The New Yorker 17 Nov. 1962.
	Lakoff, George, and Mark Johnson. Metaphors We Live By . Chicago: University of Chicago Press, 2003.
	Morrison, Toni. Playing in the Dark: Whiteness and the Literary Imagination . Cambridge: Harvard University Press, 1992.
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  Module 5 – The Text and the World: The Harlem Renaissance, a Case Study

  Module Introduction
 [image: Zora Neale Hurston, Beating the Hountar, or Mama Drum.]
 Introduction
 From the very beginning, one of the goals of this course has been to demonstrate that literature is indeed capable of performing a certain kind of work in the world. Although people read literature for a variety of reasons, not least of all entertainment or pleasure, like other sources of knowledge, literature plays an active role in shaping how understood ourselves and the world which we inhabit. In this module, we will explore the relationship between literature, history, culture, and politics through an examination of work of Harlem Renaissance writers.
 As we will discuss in the learning unit for this module, the Harlem Renaissance was an important literary and artistic movement which took place in the early to mid twentieth century. Building on our discussion of the power of metaphors, this module will explore how artists and writers associated with Harlem Renaissance actively sought to transform the racial dynamics of American culture through the creation of artistic forms that spoke to the radical individuality and undeniable humanity of black artists. By exploring a fraction of the influential work produced during the Harlem Renaissance, this module will provide an introduction to this pivotal artistic revolution and offer a glimpse into the ways that black artists actively resisted forms of institutional and cultural racism in America 1 .
  Course Learning Outcomes
 This module addresses the following Course Learning Outcomes listed in the Syllabus for this course:
 	Demonstrate proficiency in critical thinking
	Demonstrate understanding of Global Sociocultural Responsibility
	Recognize the relationships between cultural expressions and their contexts
	Understand cultural expressions
	Interpret and evaluate cultural artifacts and/or their contexts for significance
	Analyze and evaluate selected works of literature in classroom or online settings
	Analyze and evaluate both in class discussions (whether face-to-face or electronic) and in class writing, selected works of literature
	Demonstrate and understand how literature is relevant to their personal, social, and historical awareness 1

  Module Objectives
 Upon completion of this module, the student will be able to:
 	Describe the cultural importance of the Harlem Renaissance
	Describe themes and major ideas of selected literary works in historical context
	Interpret selected literary works for meaning and significance
	Analyze the relationship between poetry and music
	Develop a full-length analysis of a specific play 1

  Readings and Resources
 	Read: Learning Unit: The Text and the World: The Harlem Renaissance 1 (see below)
	Read: Module 5 Readings ( Attached Module_05.pdf . You will need Adobe Acrobat Reader to access this file)
	View: Study of Negro Artists (35) (Silent Film)
	Listen: “The Forethought” from The Souls of Black Folk by W. E. B. DuBois ( LibriVox (37) Recording)
	Listen: “Chapter 1: Of Our Spiritual Strivings” from The Souls of Black Folk by W. E. B. Du Bois ( LibriVox (39) Recording)
	Listen: “O Black and Unknown Bards” by James Weldon Johnson ( LibriVox (42) Recording)
	Listen: “Lawing and Jawing” by Zora Neale Hurston ( LibriVox (45) Recording)
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  Preparing for Research — Knowing Your Thesis

  If we truly are engaging writing and research as a process, then finding the thesis or purpose statement that will ground and drive your analysis essay will not be instant. Drafting different versions of what will be your thesis is advisable. The term ‘thesis’ has linguistic origins in the Greek word tithenai , which means to place, as in to place a proposition before an audience. Consider the preparation that would occur for other things you would place before an audience, like a business proposal or an invitation to a party; some refinement would be required.

  For example, if your goal was to write an analysis of Mark Twain’s novel Huckleberry Finn , it is likely that several ideas for a thesis statement would come to mind.

  
    The friendship between Huck and Jim reveals Twain’s commentary on the moral dilemma of slavery.
  

  ↓

  This is a fair enough focus. It is analytical; it does more than summarize. It places a proposition before the reader and upon consideration of that proposition would lead to a richer understanding of the novel. However, slight alterations in this thesis statement may offer improvements or interesting variations. For instance, an emphasis on form could add to the analysis of the content of the novel.

  
    The friendship of Huck and Jim reveals Twain’s commentary on the moral dilemma of slavery as revealed through the use of dialogue and interior monologue.
  

  ↓

  Further refinement might manage to incorporate form, content AND context. Notice that a fully developed thesis — a fully developed analytical proposition — may well require more than one long, run-on sentence.

  
    Mark Twain encourages the reading audience of his day to question the moral dilemma of slavery through his portrayal of the friendship between Huck and Jim. By revealing differing social perspectives and moral positions through the dialogue between the characters and the interior monologues of Huck, Twain allows his readers to have multiple opinions while nudging their sympathies toward a critique of slavery.
  

  The advantage of establishing your thesis before embarking upon outside research is that you are more likely to be focused on the kinds of sources that will be most useful and less likely to be overwhelmed or sidetracked by tangential information. You may want to look up general information, such as confirming historical dates or clarifying the use of certain vocabulary, but entering the process of looking for quality sources without a clear sense of the thesis you intend to place at the center of your analysis may muddle your thinking. Certainly, as you continue your research and draft and revise your essay, your thesis and/or your supporting ideas may shift somewhat. That is a natural part of the writing process, but that kind of adjustment in thinking deepens or refines your analysis. (1)
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  About Drama
 Drama as a literary genre offers a unique challenge to the reader. Created to be performed, to become a spectacle , drama is based in large part on imitative action and gesture. The written works of the theater present the reader with only one dimension of what, when fully realized, becomes a multi-sensory experience. Western drama, the dramatic literature of â€œthe Western Worldâ€� of Europe and North America, has its origins in ancient Greek theater.
 Medieval theater , dated after the fall of Rome and before the Renaissance, was composed largely of liturgical drama (of religious sources) and morality plays . Morality plays focused more on human drama than specific Biblical storylines as liturgical drama did, but they still emphasized strongly moralistic themes with characters often personifying good and evil, justice, or one of the virtues.
 [image: Photograph of a spectacular scene from a 1936 production of Macbeth.]A photograph of Lady Macbeth calming the guests at Macbeth’s palace in Act II, Scene 1, of the Federal Theatre Project production of Macbeth at the Lafayette Theatre, 1936“Macbeth-35-Palace” by Federal Theatre Project, Library of Congress American Memory Collection is in the Public Domain, CC0 . Renaissance drama can be divided into two distinct categories: private performances that took place in indoor (often aristocratic) halls and public, open-air performances. Of historical significance, this period saw the rise of the professionalization of theater troupes with the craft of acting and the skill of dramatic production (staging, costuming, etc.) becoming more organized and regulated, including the formation of professional membership groups or guilds . In Italy, drama returned to an appreciation of classical staging ( Neoclassicism ) and the development of Commedia dellâ€™Arte , a style of drama based on four principal characters, each with a fixed costume and mask. Spanish drama, likewise experienced a golden age and French theater shared in a neo-classical revival. In England, large public theaters became profitable, most notably the Globe in London, and a bounty of playwrights from William Shakespeare to Ben Johnson and Christopher Marlowe, among many others, forged lasting reputations.
 Melodrama is a style of drama that exaggerates characters, often through the strong use of stereotypes, and presents emotionally charged plots. Rising to popularity in the 18 th century, the style was at a peak in the 19 th century with many approaches to melodrama, including the use of music and dance to augment performances. Victorian melodrama particularly is known for its use of stock characters: the hero, the villain, the damsel in distress, the clownish sidekick. Students may even recall some of these stylized characters in early examples of silent film.
 Relatedly, a farce is a type of comedy that relies on deliberate absurdity, nonsense, and/or physical humor, even to the point of extravagance or improbability; the popularity of farce, however, was not restricted to the same time period as melodrama and examples of the dramatic style may be found even in antiquity. Literal readings of the written scripts of farces would prove disappointing for it is the enjoyment of the live experience of accumulating absurdity that is central to the style.
 The rise of Vaudeville flowed out of the popularity of melodrama and merged with the growth of saloons, musical halls, and burlesque houses in the late 19 th century. Featuring similar stock characters in the context of a variety show, Vaudeville performances added elements of acrobatics, impressions, and stylized interpretations of famous scenes from Shakespeare and classical drama. The culturally problematic (from our current cultural perspective) tradition of minstrel shows , collections of skits and slapstick routines by troupes performing in blackface that were at the height of popularity just after the U.S. Civil War, was overtaken by the success of Vaudeville. (Indeed, some early Vaudeville productions included minstrel acts.) The rise of Vaudeville also was supported by the growth of a middle class that could afford an afternoon or evening diversion to the theater.
 20 th century drama experienced a surge of creative experimentation including stylistic developments introduced by Expressionism, Impressionism, Modernism, and various forms of political theater; it also was influenced by the developments in the new genre of film and other media technologies. Realistic drama drawing upon the theories of modern psychology (Freud, Jung, et al.) aimed to present authentic characters and gestures, leading to the development of the Stanislavski method of acting (or method acting). Radio dramas enjoyed a huge surge of popularity over a number of subgenres from detective shows to Westerns, and many traditional â€œliteraryâ€� writers tried their hands at crafting screenplays for Hollywood. Television scripts, whether for dramas or sitcoms (situation comedies) still rely on a written, literary document to guide the creation of multi-media productions. (1)
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  Literary Movements

  As mentioned in the previous module, attention to the context . in which a work of literature was created and distributed is a critical layer to include in one’s analysis. Beyond specific historical or cultural events relevant to a given literary work, appreciating the rise and fall of the prominence of particular literary movements can inform the interpretations of what we read. There are four major literary movements applicable to the study of modern short fiction: Romanticism , Realism , Naturalism , and Modernism .

  Romanticism was an artistic and intellectual movement that originated in Europe towards the end of the eighteenth century characterized by a heightened interest in nature and an emphasis on individual expression of emotion and imagination. Romanticism flourished from the early to the mid-nineteenth century, partly as a reaction to the rationalism and empiricism of the previous age (the Enlightenment). In fiction, Romanticism is often expressed through an emphasis on the individual (a main character) and the expression of his or her emotional experience, such as by having the plot coincide with the character’s emotional conflicts. In opposition to the logic of the previous age, Romantic fiction sometimes even returns to Gothic elements, which often includes stories about the supernatural of the uncanny. (An example of this literary movement in this module is Edgar Allen Poe’s “A Descent into the Maelström.”)

  Realism was an artistic and intellectual movement of the late nineteenth century that stressed the faithful representation of reality or verisimilitude . Realism was a reaction to what were viewed as the exaggerations or flights of fancy of Romanticism. Realists sought to develop an artistic style that valued the faithful portrayal of everyday experience, what Henry James described as “the drama of a broken tea cup.” The development of realism coincided with the rise of social reform movements and many realistic writers and artists chose to focus on social issues, such as poverty and the plight of the working class, in cities as well as in the country. The height of realist writing in American literature is considered to have occurred from the time of the U.S. Civil War (c. 1865) to the turn of the century (c. 1900). Realism as a literary movement swept across the country. This wave also fostered an interest in Regionalism , the realistic portrayal of specific areas and locales almost as a fictional form of travel literature. It should be noted that literary realism was equally popular in Europe, such as in the work of Charles Dickens or George Eliot in England, Honoré de Balzac and Gustave Flaubert in France, and Fyodor Dostoyevsky and Leo Tolstoy in Russia.

  Overlapping with the development of Realism was the literary movement known as Naturalism (approximately 1880–1930). Naturalist literature sought to apply scientific principles of objectivity and detachment to the characters and subjects represented in novels and short fiction. In this way, Naturalism is influenced more by philosophical ideals than literary techniques including, though not exclusively, existentialism and social determinism. Characters in naturalistic stories frequently confront social conditions or personal conflicts which cannot be reconciled through the exercise of free will alone; these characters may fall upon tragic circumstance due to their social class, the harsh realities of nature or the inner strife of conflicting emotions, morals, and passions. Naturalist authors borrowed some of the stylistic innovations of Realism, yet often felt Realist works did not portray everyday experience in its full grit and trauma, remaining more to middle class tastes. In order to convey what they felt to be the harshness of life circumstances across the spectrum of human experience, some Naturalist writers combined elements of Realism (a focus on the everyday) with elements of Romanticism (a focus on emotion and symbolism) in order to portray what they understood to be the futility of human striving in an indifferent universe.

  Modernism became the predominant literary and artistic movement of the 20 th century. Modernism is a broad term referring to the social thought, cultural expressions, and artistic techniques that broke with past traditions following the political upheavals across Europe in the mid–1800s (including the French Revolution) through the horrors of the first World War, as well as the scientific and technological developments flowing from the Industrial Revolution. Yet, â€˜modernism’ also is a term that is specifically used in relation to a precise style of fiction that attempted to chronicle the personal alienation, cultural disruption, and even loneliness of living in a century of rapid and often traumatic change. Some modernist literature (Virginia Woolf, James Joyce, William Faulkner) relied on a style of writing known asstream-of-consciousness , where the narrative followed the organic (and sometimes chaotic) pathways of one or more characters’ thoughts. Other modernist authors, such as Hemingway, sought to pare down the comparatively flowery language of previous literary movements and present the complexity of modern life through crisp, sharp detail. Many modernist writers sought to create work that represented not simply a moment or a region (as in Realistic fiction) but a larger, universal truth that transcended personal experience. (Examples of this literary movement in this module include William Faulkner’s “A Rose for Emily” and Franz Kafka’s “Before the Law.”)

  The Modernist movement (which many believe is still active) is followed by postmodern innovations in fiction; post-modernist literature extends the disillusionment and disruption that characterized modernism by further fragmenting language and literary structures, even by creating “hybrid” forms so that it becomes less clear what is a poem and what is a story, for example. Some postmodernist literature exaggerates the irony at the height of Modernism to the point of becoming parody, obscuring what is comic and what is tragic about the subjects being represented. This course does not include an example of a postmodern short story (largely due to the difficulty in securing copyright of recent works) but students should be aware that a sizable body of literature exists that would no longer be best classified as “Modernist.” The work of the American author Kurt Vonnegut, particularly his novel Slaughterhouse Five , is a prime example of postmodern fiction. (1)

  




  
  






13
Poetic Forms and Language


  
  What does poetry do?
 In the introductory module, it was suggested that all literature is basically metaphorical in nature. We also explored the important role that metaphors play in everyday life — in short, we use metaphors each day to make comparisons between the concrete world that we inhabit and the abstract world of ideas and human experience. In this module, we will explore the art of poetry and, once again, we will develop an understanding of how metaphors, in addition to other types of literary and figurative language, are used in poems to give shape and meaning to a wide range of human experiences.
 In his book How to Read a Poem and Fall in Love with Poetry , Edward Hirsch suggests that “Poetry is made of metaphor. It is a collision, a collusion, a compression of two unlike things: A is B.” Therefore, reading poetry helps to broaden our understanding of power of language to provide more than just literal meaning — the sort of meaning that can be obtained from a dictionary. Instead, as Hirsch argues, “Poetry evokes a language that moves beyond the literal and, consequently, a mode of thinking that moves beyond the literal.” Because poets use language in unique and often challenging ways, reading poetry, like reading fiction, is an ideal way of developing complex reasoning and proficiency in active reading.
 Poetry invites the reader to actively participate in the process of making meaning through language. The basic structure of metaphors consists of drawing comparisons between unlike things, and when we strive to understand, or infer, the connections that may exist between these unlike things, we begin to build our ability to think critically and creatively about language. From a literary standpoint, poetry is an essentially oral art form. It is meant to be read aloud. When we participate in constructing meaning by reading actively and making inferences, we participate in a kind of performance that is very similar to the dynamic between a singer and her audience. The poet will often even rely on the reader to fill-in the gaps or spaces in a poem with our own thoughts and emotions. The very best poetry is, therefore, deeply participatory.
 Metaphors are essential to this participatory dynamic. Oftentimes, an entire poem can function as a kind of metaphor that attempts to make an abstract, or less clearly defined, concept more accessible for the reader. Poems do this by employing vivid imagery and similes (the comparison of two unlike things using like or as ). For example, in his poem “Dulce et Decorum est,” the British poet Wilfred Owen challenges a romantic understanding of the “glories” of war by offering the reader a vivid portrayal of the suffering that he witnessed on the battlefield during World War I. In this poem, Owen contradicts the ancient, patriotic motto, “It is sweet and fitting to die for one’s country,” by portraying war as a kind of twisted nightmare.
 Read and listen to the poem, and pay particular attention to how the poem uses imagery and similes to make the experience of war accessible to readers. (1)
 (18)
 “Dulce et Decorum est” (17)
 Bent double, like old beggars under sacks, Knock-kneed, coughing like hags, we cursed through sludge, Till on the haunting flares we turned our backs And towards our distant rest began to trudge. Men marched asleep. Many had lost their boots But limped on, blood-shod. All went lame; all blind; Drunk with fatigue; deaf even to the hoots Of tired, outstripped Five-Nines that dropped behind. Gas! Gas! Quick, boys!—An ecstasy of fumbling, Fitting the clumsy helmets just in time; But someone still was yelling out and stumbling And flound’ring like a man in fire or lime… Dim, through the misty panes and thick green light, As under a green sea, I saw him drowning. In all my dreams, before my helpless sight, He plunges at me, guttering, choking, drowning. If in some smothering dreams you too could pace Behind the wagon that we flung him in, And watch the white eyes writhing in his face, His hanging face, like a devil’s sick of sin; If you could hear, at every jolt, the blood Come gargling from the froth-corrupted lungs, Obscene as cancer, bitter as the cud Of vile, incurable sores on innocent tongues,— My friend, you would not tell with such high zest To children ardent for some desperate glory, The old Lie:Dulce et decorum est Pro patria mori .
 
  Poetic Forms
 The earliest recorded poems are part of oral tradition and often are musical. In his book Orality and Literacy , Walter Ong suggests that “language is nested in sound,” and scholars who study the origin of language have theorized that music and language developed alongside of one another in our evolutionary past. Reflecting on the relationship between poetry and African American musical traditions, such as the blues and work songs, Edward Hirsh suggests that “all these forms model a particular kind of participatory relationship between the poet and the community.” Many modern poetic forms are also clearly influenced by musical forms. For example, Langston Hughes’s “The Weary Blues” borrows heavily from jazz and blues rhythms, yet does not follow classical metrical patterns. Like songs, poems are meant to be performed, recited, and perhaps in their own, sung.
 Most traditional forms of poetry have their origins in forms of popular music. Longer poetic artifacts such as the great epics of the Greeks (Homer’s Iliad and Odyssey ), the Romans (Virgil’s Aeneid ), and from India (the Vedas , written in Sanskrit) are well-known. Ancient Babylonian hymns, like the Enûma Eliš , written in cuneiform, are widely regarded as the earliest known poems; likewise, the Sumerian Epic of Gilgamesh is one of the earliest popular epic. Many scholars have observed the similarities the Babylonia flood myth in the Epic of Gilgamesh and the biblical story of the flood in the book of Genesis.
 An epic poem is a lengthy narrative poem (a poem that tells a story, often an adventure) written in verse. Similar to music, in poetry, verse refers to a piece of writing composed in meter or rhyme. The word verse may appear in some contexts as a synonym for poetry of any meter (or non-meter); this is not precise usage of the word and usually aims to distinguish the form of literature from prose , which is structured without the same attention to the meter and length of line in poetry.
 One of the earliest known works of English poetry is Caedmon’s Hymn , composed sometime between 658 and 680 A.D. According to accounts by an English monk and scholar known as St. Bede or the Venerable Bede, the poem was originally composed by an illiterate herdsman who had miraculously acquired the gift of poetry and song from an angel. Its lyrics are composed in a form of early English that originated in a form of ancient German.
 Listen to a recording of the poem in West Saxon, a dialect of Old English. (1)
 (11)
 “Caedmon’s Hymn” (10)
 Nú scylun hergan  hefaenrîcaes Uard, metudæs maecti  end his módgidanc, uerc Uuldurfadur,  suéh é uundra gihwaes, éci dryctin  ór ástelidæ hé ærist scÅ�p  aelda barnum heben til hrófe,&  háleg scepen. Thá middungeard  moncynnæs Uard, eci Dryctin,  æfter tíadæ firum foldu,  Fréa allmectig.
 A ballad is another type of narrative poem that contains repeated phrasing and is intended to be sung. Ballads often relate the deeds, and sometimes suffering, of a protagonist whose life serves as a metaphor for the day-to-day trials of the average person. (An example of a ballad in this module is “The Ballad of the Harp-Weaver” by Edna St. Vincent Millay). Ballads are typically arranged into quatrains , four-line stanzas, with usually only the second and fourth lines rhyming.
 In contrast to narrative poetry (poetry that tells a story), lyric poetry focuses primarily on conveying emotion through melody and imagery. Sonnets fall under the category of lyric poetry; a sonnet is a poem consisting of fourteen lines with a metric pattern and variable rhyme scheme. Elegies (lamentations), haiku, and odes (praise poems) are other examples of lyric poetry. (Examples of lyric verse in our course readings include John Milton’s Sonnet 19, Percy Bysshe Shelley’s “Ode to the West Wind,” and Wilfred Owen’s “Dulce et Decorum est”).
 Blank verse is the term for poetry that does have a set metrical pattern, yet does not rhyme. John Milton’s epic poem, Paradise Lost , is a masterful work of blank verse poetry that was highly influential as a work of English literature. However, many modern and contemporary poets write blank verse poetry, such as Robert Frost’s “The Death of the Hired Man” and Amy Beeder’s “Dear Drought,” Free verse , which did not develop until the 19 th century, follows no metrical pattern or rhyme scheme; much of modern poetry is free verse, although many modern poets who usually write in free verse will produce patterned verse on occasion. (Examples of free verse in this module include H.D.’s “Oread” and William Carlos Williams’s “Blizzard.”) (1)
 
  Poetic language
 All writing makes use of figurative language . Yet, the language of poetry focuses specifically on discovering meaning based on the way that certain combinations of words sound, as well as the way that groups of words appear on the page. Poetic language is fundamentally figurative; figurative language is language used in a nonliteral manner, as in words or phrases that convey meaning beyond or in addition to the dictionary definition of those words. For example, the statement “The town judge is intelligent” is a direct description. However, the sentence “The town judge holds the keys to the kingdom of knowledge” offers a similar description yet with added layers of creative images and associative meaning that connects with other symbols of power (keys, kingdom); it also uses alliteration (repetition of consonants) to create rhythm and pattern .
 Below are the types of figurative language and a full description of common forms of poetic language.
 Common Type of Figurative Language:
 Apostrophe — A direct address to a person or object not literally listening; ex: “Oh, Great Mother Nature how you test our spirit…”
 Allusion — Reference to a well-known object, character, or event, sometimes from another literary work.
 Hyperbole — Exaggeration used for emphasis.
 Imagery — Words and phrases that appeal to the senses, particularly sight.
 Metaphor — A direct comparison of two seemingly dissimilar items (does not use the words like or as ).
 Onomatopoeia — A word that imitates the sound of the object the word represents.
 Personification — The attribution of human characteristics to nonhuman places or things.
 Simile — A comparison of two seemingly dissimilar items using like or as . (1)
  
  




  
  




